































































知られている（DiLavore, et al., 1995）。言語交流が難しい
場合のコミュニケーションの工夫としては、TEACCHプロ











に（object taking: Gibbons, 2003; object-directed action: 
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Effects of Communication Approach by Tangible Teaching Materials  
in a Support Place Providing After-school Day Service:  
Among Nonverbal Students with Intellectual Disabilities
Eiko TATEMATSU*1 and Yutaro KATOH*2
*1 School of Social Welfare, Tokyo University of Social Welfare,  
2020-1 San’o-cho, Isesaki-city, Gunma 372-0831, Japan
*2 Specified Nonprofit Corporation Wanpaku Hiroba,  
705-2 Hinode-cho, Isesaki-city, Gunma 372-0022, Japan
Abstract : “After-school day service” for disabled students has increased rapidly and become diversified since  The Child 
Welfare Law, enacted in 2012, determined it as legal in Japan.  Providing better activities and improving the quality of 
services for disabled students have recently become crucial, especially in welfare service facilities that enroll nonverbal 
students.  In the present study, original handmade teaching materials, tangible and suitable for these students’ cognitive 
level at an early developmental stage, were provided as tools of “nonverbal communication” and not as teaching aids. 
Individualized tutorial activities were conducted for students who suffered severe intellectual disability and autism by 
supporters, using the materials in these welfare facilities.  The aims of the study were to enhance social reciprocity between 
students and supporters and to improve the quality of specialized services offered by supporters.  The author chose 2 of 
the 15 cases with severe behavioral disorders and assessed their cognitive development.  Both students could not speak, 
but their cognitive development levels were different.  Through the tutorial approach, which was implemented in the 
intervals between daily activities in the facility, the supporters practically realized the students’ different cognitive levels 
and accordingly, controlled their daily activities.  The results showed that intentional signs of two students were improved 
and behavioral disorders, such as biting others, were weakened by the interventions.  The results further indicate that the 
supporters’ awareness promotes better changes in the environment and draws social intention from students.
（Reprint request should be sent to Eiko Tatematsu）
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Behavioral disorders
